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ABSTRACT 
This study aimed to determine the effect of the Analysis and Discovery (AD) model in learning Yellow Book in 
pesantren (Islamic Boarding School) to improve students' critical thinking skills in order to find new knowledge. 
This was a research development or Research and Development (R & D) and continued with experiment. It was 
conducted in class XI of Pesantren Al-Hidayah Jambi, Saadatuddaren Tahtul Yaman Jambi and Nurul Iman 
Jambi. This study used two parallel classes, one class as a control group and one class as an experimental group. 
In this case, the classroom control applied conventional learning model and experimental class applied analysis 
and discovery model. As the result, analysis and discovery model can further improve students’' critical thinking 
ability than conventional learning model which meant that analysis and discovery model in studying Yellow 
Book can improve critical thinking skills effectively in order to find new knowledge for each study. Through the 
assisted teacher of analysis and discovery model in the classroom, learning takes place more systematically 
implemented and significant in improving students' understanding and critical thinking skills. 
Keywords: analysis, discovery, pesantren, yellow book 

INTRODUCTION 
Pesantren is a vehicle for channeling and studying the Yellow Book by scholars' work and Muslim scholars 
conducted by pesantren for the development of thought and morals of the Islam generation in the future. 
However, the learning model applied in the learning process is sometimes not appropriate, for example; the use 
of less appropriate learning model, preparation of less systematic material and the inappropriate use of time. One 
of the most important elements in learning Yellow Book in pesantren is the sentence / syntax or called nahwu, or 
qawa'id which is one of the sciences to understand tafsir. Syntax is the grammar discussing the relationship 
between words in speech (Verhaar 2006). According to Dahdah (1993), syntax in Arabic is synonymous with the 
term al nachw (النحو). While Hermawan (2011) states that tarakib or sentence is also one of the linguistic 
problems faced by non-Arab communities in learning Arabic. 

The experience of researchers during the seven years of study in pesantren who have spent thirteen years 
teaching in various pesantren, it cannot be denied that the phenomenon  occurred in pesantren until the current 
time, the learning process is still the same as before, such; the learning process applied in pesantren is centered 
on the teacher, students are only told to mendhobit, record and memorize matan book, learning only examines 
the basis Yellow Book, it is not profound, students are rarely given the opportunity to solve problems 
independently, and students are not trained to argue and analyze the learning materials in depth and not given 
refutation to the teacher. 

In accordance with the statement of Lie (2002), and Suryani, Atmaja, and Natajaya (2013), teachers using 
conventional learning models and dominated by teachers will result in low active student. Based on the statement 
and the writer's experience, the development of instructional device oriented to the learning model is needed. 
One of the alternative models in learning Yellow book is to apply the Analysis and Discovery (AD) model. 
Learning with this model can improve student activity and learning outcomes, and able to analyze the material in 
depth based on the ability of reasoning or analysis by using logic and heart. 

Nahar (2016), Chiu et al. (2002), Zulhammi (2015), Rusli and Kholik (2013), Zulhammi (2015), Son, 
Syahruddin, and Widiana (2014), Slavin (2000), Atwi (2012), Shah (2004), and Sanyata (2012) who conveyed 
the theory of behavioristic learning explain that learning is a behavior change that can be observed, measured 
and assessed concretely. Changes occur through stimuli engendered a reactive behavioral relationship or 
response based on mechanistic laws. Stimulants are from learning environment of children, both internal and 
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external. Meanwhile, the response is a result or an impact, a physical reaction to stimulants. Learning means 
strengthening the bonds, associations, traits and behavioral responses stimulus (Richar & Rebeca, 2005). 
 
In short, it could be concluded that learning is a behavioral change that can be observed directly occurring 
through the related stimuli and responses according to mechanistic principles. Individuals will learn whether they 
do action that brings satisfaction, whether it does not bring satisfaction, then  it will not be carried out, even 
eliminated. 
 
In addition, Piaget (1964), Atwi (2012), and Muzakkir (2014) notice that building knowledge is a mental process 
through assimilation and accommodation. The imbalance of the cognitive structure (schemata) due to new 
knowledge is accommodated and then assimilated by interacting with learning resources to form a new, balanced 
cognitive structure (equilibrium). This process is different for every child due to five things; maturation, physical 
interaction experience, logical-mathematics experience, social interaction, and equilibrium through assimilation 
and accommodation process. 
 
Hence, it is clear that cognitive flow is more focus on learning process as a result of our efforts to better 
understand the world, using all mental equipments for learning purposes. Thinking about situations, by utilizing 
knowledge, expectations, and feelings, will affect how and what we learn. Furthermore, there are two striking 
different views; behaviorism flow and cognitive flow. Behaviorism flow is deliberately studied, resulting in 
changes in the behavioral constellation. While in cognitive flow, knowledge is learned to change knowledge as 
well as behavior. 
 
Further, Muslich (2009), Alan and Woollard (2010), and Sumarsih (2009) add that constructivism is a learning 
process that emphasizes the awakening of their own understanding actively in thinking, creatively in 
conceptualizing and productively in distributing meaning about things learned based on previous knowledge and 
from a meaningful learning experience. Knowledge is not a set of facts, concepts, and rules that are ready to be 
practiced. The human must construct knowledge first and give meaning through real experience. Knowledge 
cannot be moved simply from a teacher's scheme to his student scheme (Purnomo, 2011). Each student must 
build knowledge in his or her own scheme. The ability to think and create knowledge is a potential that can be 
developed (Puangtong & Petchtone, 2014). Putrayasa (2011) and Nurhajati (2014) argue that learning in a 
constructivist view is directed more towards the formation of meaning in learners for what they learn based on 
their previous knowledge and understanding. Additionally, learning will be meaningful with a clear purpose, it 
allows people involved in it to carry out more meaning to the world around them. Learning more realistic things 
is characterized by more active, constructive, intentional, authentic and cooperative learning (Berry, 2012). 
 
Indeed, based on constructivism theory, students acquire knowledge due to the activeness of the students 
themselves. The concept of learning according to constructivism theory is a learning process that conditions 
students to perform an active process of building new concepts, new insights, and new knowledge based on the 
data. Therefore, the learning process must be designed and managed in such a way to encourage students 
organizing their own experiences into meaningful knowledge. 
 
Furthermore, Bruce (2011), Mahyudin (2014), Winataputra (2005), Arends, (2010), and Apdoludin (2017) also 
add that learning model is a planning or a pattern used as a guide in planning classroom lessons or learning in 
tutorials to determine learning tools including books, films, computers, curriculum, etc. Learning model is a 
conceptual framework describing a systematic procedure in organizing learning experiences to achieve specific 
learning goals, and serves as a guide for learning designers and teachers in planning and executing learning 
activities (Winataputra, 2005). It is also a conceptual framework describing a systematic procedure in organizing 
learning experiences to achieve certain learning objectives and serves as a guide for learning designers and 
teachers in designing and implementing the process of learning. 
 
According to Solihatin and Raharjo (2007), Purnamasari (2014), Kumara (2004), and Hermana (2010), basically 
cooperative learning implies an attitude or behavior together in work or assists among others in a regular group 
structure of cooperation, consisting of two or more persons where success is greatly influenced by the 
involvement of each member of the group itself. It can also be interpreted as a common task structure in an 
atmosphere of togetherness among fellow group members. Arends (2004, p. 356) notices “The three instructional 
goals of cooperative learning are academic achievement, tolerance and acceptance of diversity, and development 
of social skills.” The accelerator explains that cooperative learning model is very helpful for students in growing 
cooperation, critical thinking, helping group friends in understanding the material and completing the tasks 
together. 
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Contextual learning aims to help learners understand the subject matter they are learning by connecting the 
subject matter with its application in daily life (Yamin, 2011; Sanjaya, 2007; Muslich, 2009). It means that the 
model of learning CTL is a learning concept involving students to see the meaning of the material learned and 
relates it to real life situations that encourages students to apply it in their lives. Problem based instruction is a 
constructivist-based learning model that accommodates students' involvement in authentic learning and problem 
solving (Arends et al., 2001; Amelia, Hartono, & Sari, 2014). In grabbing information and developing an 
understanding of topics, students learn how to construct problem frameworks, organize and investigate 
problems, collect and analyze data, construct facts, and construct arguments about problem solving, individual 
work or collaboration in solving problem. 
 
On the other hand, Problem Based Learning (PBL) is a learning process delivered by way of presenting a 
problem, asking questions, facilitating an investigation, and opening a dialogue (Masek & Sulaiman, 2011; 
Khumsikiew, Donsamak, & Saeteaw, 2015; Rudtin, 2013; Kartikasari et al., 2015; Daryanto, 2014). In short, it is 
a strategy used in problem based learning, in learning process of students formed group, then given problems 
discussed with the group created, so the students can play actively, critical thinking, and exchange ideas in 
solving problems. 
 
The analysis and discovery (AD) model in learning yellow book  
The concept referred to as syntax illustrates how Analysis and Discovery model provides concrete experience in 
three core stages having several different phases and characteristics to gain more experience. The framework 
concept on the development of this model and the implementation strategy can be seen in the following figure; 
 

Figure1: AD model for learning yellow book 
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Supportive social system in the Analysis and Discovery (AD) model is cooperation, intellectual freedom, and 
group equality. In the process of cooperation, student interaction is forced and encouraged. The intellectual 
environment is characterized by an open nature of relevant ideas. The participation of teachers and students in 
learning is based on equality paradigm in accommodating all developing ideas. 
 
Role or duty of teacher 
Taba provides guidance to teachers in responding at every stage of instruction. When using cognitive tasks in 
every teaching strategy, teachers must be confident that these cognitive tasks come with optimal instruction and 
also at the right time. Organizing tasks requires the teacher to review the whole set of data before categorizing, 
and proceed with looking for relationships. The main mental task of the teacher in working of these strategies is 
to monitor how students process information and then ask relevant questions. An important task for teachers is to 
feel the readiness of students to experience new experiences and cognitive activities by assimilating and using 
these experiences. 
 
Supporting System 
The supporting system in the Analysis and Discovery (AD) model is everything that students need to be able to 
dig up appropriate information in achieving learning objectives, such as student worksheets, instructional media, 
and books or supporting books. The main application of the supporting system of the Analysis and Discovery 
(AD) model is to develop thinking capacity. Students should be required to digest and process information. This 
model can be applied in learning Yellow Book in pesantren. Inducing students to go beyond the data provided is 
a conscious effort to improve productive and creative thinking patterns. Inductive processes then include creative 
information processing, such as convergent use of information to solve problems. 
 
Learning effect in using analysis and discovery model 
Learning Effect with the Analysis and Discovery (AD) model is a deeper understanding of the concept in 
students’ mind to find implied knowledge, professional attitude, and preparedness of preaching. While an escort 
effect is to increase the enthusiasm of students in learning Yellow Book, and to raise the critical attitude and 
habits of students’ creative thinking. 
 
METHODOLOGY 
 
Participants 
The method used in this study was the development model or Research and Development (R & D) followed by 
experiment (Borg & Gall, 1983; Gay, 1990; Plomp, 1997). This study was carried out in one of pesantren in 
Jambi named Pondok Pesantren Sa’adatuddarein. 
 
Instrument 
The research instruments used are test and questionnaire (Nurgiyantoro, 2001; Sudaryono, 2016; Sukardi, 2003; 
& Widoyoko, 2014). Preliminary tests were performed to determine the students' learning knowledge before 
being treated. The final test was conducted to find out the knowledge and debate skills as well as the material 
analysis by the students after being treated. This test was performed before the treatment (pre- test) and after 
being treated (post-test), for both the experimental group and control group (Creswell, 2009). 

 
Table 1: Research design of control group (pre- test and post- test) 

Group Pre- test Perlakuan Post- test 
1 2 3 4 

Exsperimental 01 X1 02 

Control 03 X2 04 

 
Note: 
O1 : Pre- test of experimental group 
O2 : Post- test of experimental group 
O3 : Pre- test of control group 
O4 : Post- test of control group 
X1 : Learning Yellow Book by using Analysis and Discovery model 
X2 : Learning Yellow Book by using conventional model 
 
Data procedure and analysis 
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Collecting data in order to get empirical data on learning Yellow Book in Pesantren Sa’adatuddarein was carried 
out afrer formulating the issue. The data were used arrange learning model design developed. The empirical data 
were collected from the third grade students in Pentren Sa’adatuddarein Tahtul Yaman in Jambi. 
 

Table 2: Research design of control group (pre- test and post- test) 
Group Pre- test Perlakuan Post- test 

1 2 3 4 
Exsperimental 01 X1 02 

Control 03 X2 04 

 
RESULTS 
 
Students’ results on a limited trial 
The students’ results in class XI A on tafsir subject in pesantren Saadatuddaren was showed by the average score 
of 58.33 from 13 students. The first question with the score reached 91.66%, the second question with the score 
reached 91.66%, the third question with the score reached 83.33%, the fourth question with the score reached 
75.00%, the fifth question with the score reached 41.66% , the sixth question with score reached 50.00%, the 
seventh question with the score reached 33.33%, the eighth question with the score reached 50.00%, the ninth 
question with the score reached 33.33%, and the last question with the score reached 33.33 %. Student learning 
outcomes (%) of each item can be seen in Figure 2 below: 

 
Figure 2: Student learning outcomes 

 
 

Based on figure 2, the results (%) of student learning in class XI A as the user of Analysis and Discovery model 
in learning process of Yellow Book on nahwu subject in pesantren Sa’adatuddarein. 
 
The results of class XI A on nahwu subject in pesantren Saadatuddaren was shown by the average score of 55.83 
from 13 students. The first question with the score reached 75.00%, the second question with the score reached 
83.33%, the third question with the score reached 83.33%, the fourth question with the score reached 58.33%, 
the fifth question with the score reached 50.00% , the sixth question with score reached 50.00%, the seventh 
question with the score reached 33,33%, the eighth question with the score reached 41,66%, the ninth question 
with the score reached 41,66%, and the last question with the score reached 41,66 %. Student learning outcomes 
(%) of each item can be seen in Figure 3 below. 
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Figure 3: Student learning outcomes 
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Based on figure 3, the results (%) of student learning in class XI A as the user of Analysis and Discovery model 
in learning process of Yellow Book on nahwu subject in pesantren Sa’adatuddarein. 
 
Experiment data result 
Students' learning outcomes on nahwu material for experimental class using the Analysis and Discovery (AD) 
model in Pesantren Saadatuddaren, for the maximum achievement score was 90 and the minimum achievement 
score was 50 with the average score of 72.80 . From 25 students in class XI A, there were 18 complete students 
and 7 incomplete students. For student learning outcomes in control class that did not use the Analysis and 
Discovery (AD) model, the maximum achievement score was 80 and the minimum achievement score was 30 
with an average score of 61.00. Out of 30 students in class XI B, there were 18 complete students and 12 
incomplete students. Thus, the experimental class is higher complete than the control class. 
 
Therefore, hypothesis in this study that there was the difference between student learning result in a class using 
the Analysis and Discovery (AD) model and a class not using this model in learning process of Yellow Book on 
nahwu subject in Pesantren Sa’adatuddaren. The difference is indicated by the average score of student learning 
outcomes of 72.80 on completion of learning outcomes on each item in the experimental class and 61.00 
completion of learning outcomes on each item in the control class as shown in Figure 4 below: 
 

Figure 4: Student learning outcomes 
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Based on figure 4, there was the difference between the results of student learning in class XI A as the user of the 
Analysis and Discovery (AD) model and class XI B that does not use the Analysis and Discovery (AD) model in 
the learning process of Yellow Book on nahwu subject in Pesantren Sa’adatuddaren. This difference can be 
determined by comparing the average score of student learning outcomes in an evaluation test activity on each 
item between the experimental class and the control class as described in Figure 5 below: 
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Figure 5: The experimental class and the control class 
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Based on the figure above, it showed the average score of student learning outcomes on the first, second, third, 
fourth, fifth, sixth, seventh, eighth, ninth and tenth. There was the difference in learning outcomes in the 
experimental class taught by using the Analysis and Discovery (AD) model and in the control class that does not 
use the Analysis and Discovery (AD) model.  
 
The first question with the achievement score of experimental class reached 84.00% and control class reached 
96,66%, the second question with the achievement score of experimental class  reached 92.00% and control class 
reached 83,33%, the third question with the achievement score of experimental class reached 80,00% and control 
class reached 53,33%, the fourth question with the achievement score of experimental class reached 84.00% and 
control class reached 70,00%, the fifth question with the achievement score of experimental class reached 
60,00% and control class reached 46,66% , the sixth question with the achievement score of experimental class  
reached 72,00% and control class reached 53,33%, the seventh question with the achievement score of 
experimental class reached 56.00% and control class reached 53,33%, the eight question with the achievement 
score of experimental class reached 60,00% and control class reached 63,33%, the ninth question with the 
achievement score of experimental class reached 76,00% and control class reached 40,00%, and the last question 
with the achievement score of experimental class reached 64,00% and control class reached 43,33% . 
 
Comparison scores of student achievement result (%) from each item between an experimental class and control 
class can be seen in figure 6 below: 

 

The Online Journal of New Horizons in Education - October 2017 Volume 7, Issue 4

www.tojned.net Copyright © The Online Journal of New Horizons in Education 7



Figure 6: The experimental class and the control class 
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Based on the figure above, there was the difference between the result (%) of student learning in class XI A as 
the user of the Analysis and Discovery (AD) model and class XI B which does not use the Analysis and 
Discovery (AD) model in in learning process of Yellow Book on nahwu subject in Pesantren Sa’adatuddaren. 
 
Students' learning outcomes on nahwu material for experimental class using the Analysis and Discovery (AD) 
model in Pesantren Saadatuddaren, for the maximum achievement score was 90 and the minimum achievement 
score was 60 with the average score of 78.80 . From 25 students in class XI A, there were 20 complete students 
and 5 incomplete students. For student learning outcomes in control class that did not use the Analysis and 
Discovery (AD) model, the maximum achievement score was 80 and the minimum achievement score was 60 
with an average score of 70.33. Out of 30 students in class XI B, there were 20 complete students and 10 
incomplete students. Thus, the experimental class is higher complete than the control class. 
 
Furthermore, hypothesis in this study that there was the difference between student learning result in a class 
using the Analysis and Discovery (AD) model and a class not using this model in learning process of Yellow 
Book on nahwu subject in Pesantren Sa’adatuddaren. The difference is indicated by the average score of student 
learning outcomes of 78.80 on completion of learning outcomes on each item in the experimental class and 70.33 
completion of learning outcomes on each item in the control class as shown in Figure 7 below: 

 
Figure 7: Completion of learning outcomes on each item in the experimental class 
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Based on figure 4, there was the difference between the results of student learning in class XI A as the user of the 
Analysis and Discovery (AD) model and class XI B that does not use the Analysis and Discovery (AD) model in 
the learning process of Yellow Book on nahwu subject in Pesantren Sa’adatuddaren. This difference can be 
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determined by comparing the average score of student learning outcomes in an evaluation test activity on each 
item between the experimental class and the control class. 
 
Based on the figure above, it showed the average score of student learning outcomes on the first, second, third, 
fourth, fifth, sixth, seventh, eighth, ninth and tenth. There was the difference in learning outcomes in the 
experimental class taught by using the Analysis and Discovery (AD) model and in the control class that does not 
use the Analysis and Discovery (AD) model.  
 
The first question with the achievement score of experimental class reached 96,00% and control class reached 
90,00%, the second question with the achievement score of experimental class  reached 96,00% and control class 
reached 93,33%, the third question with the achievement score of experimental class reached 80,00% and control 
class reached 86,66%, the fourth question with the achievement score of experimental class reached 76,00% and 
control class reached 76,66%, the fifth question with the achievement score of experimental class reached 
84,00% and control class reached 63,33% , the sixth question with the achievement score of experimental class  
reached 80,00% and control class reached 66,66%, the seventh question with the achievement score of 
experimental class reached 72.00% and control class reached 66,66%, the eight question with the achievement 
score of experimental class reached 76,00% and control class reached 53,33%, the ninth question with the 
achievement score of experimental class reached 68,00% and control class reached 63,33%, and the last question 
with the achievement score of experimental class reached 60,00% and control class reached 46,66% . 
 
Comparison scores of student achievement result (%) from each item between an experimental class and control 
class can be seen in figure 8 below: 
 

Figure 8: Comparison scores of student achievement result 
 

 
 

 
Based on the figure above, there was the difference between the results of student learning in class XI A as the 
user of the Analysis and Discovery (AD) model and class XI B that does not use the Analysis and Discovery 
(AD) model in the learning process of Yellow Book on nahwu subject in Pesantren Sa’adatuddaren.  
 
CONCLUSION 
Students' learning outcomes on nahwu materials for experimental class using the Analysis and Discovery (AD) 
model in Pesantren Sa’adatuddaren Tahtul Yaman in Jambi showed that the maximum achievement score was 90 
and the minimum achievement score was 50 with a total score of 72.80. Of the 25 students in class XI A, there 
were 18 complete students and 7 incomplete students. For students’ learning outcomes in the control class in 
which did not use the Analysis and Discovery (AD) model, the maximum achievement score was 80 and the 
minimum achievement score was 30 with an average score of 40.00. Of the 30 students in grade XI B, there were 
18 complete students and 12 incomplete students. 
 
Students' learning outcomes on Tafsir material for the experimental class using the Analysis and Discovery (AD) 
model in Pesantren Saadatuddaren Tahtul Yaman in Jambi revealed that the maximum performance score was 90 
and the minimum achievement score was 60 with an average score of 60.00. Of the 25 students in class XI A, 
there were 20 complete students and 5 incomplete students. For students’ learning outcomes in the control class 
in which did not use the Analysis and Discovery (AD) model, the maximum achievement score was 80 and the 
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minimum achievement score was 60 with an incomplete average score of 60.00. Of the 30 students in class XI B, 
there were 20 complete students and 10 incomplete students. 
 
In conclusion, field test results showed that there was a significant increase and difference between the 
experimental class by using the Analysis and Discovery (AD) model and the control class by using the 
conventional model. 
 
REFERENCES 
Chiu, M. L., Chiu, M. H., & Ho, C. Y. (2002). Using cognitive-based representations to diagnose students’ 

conceptions of the characteristics of matter. Proc Natl Sci Counc ROC (D), 12 (3), 91–99. 
Richard, F., Rebeca, B. (2005). Understanding student dfferences. Journal of Engineering Education, 94 (1), 57- 

72. 
Alan, P., & John, W. (2010). Psychology for the classroom: Constructivism and social learning , Library of 

Congress Cataloging-in-Publication Data. 
Al-Munawwir, A.W. (2002). Kamus Arab Indonesia Terlengkap. Surabaya: Pustaka Progressif. 
Amelia, A., Hartono & Sari D. K. (2014). Penerapan model Problem Based Instruction (PBI) untuk 

meningkatkan keterampilan proses sains di Sekolah Menengah Atas. Jurnal Pendidikan Kimia, 1(1),  1-8. 
Apdoludin & Mujiyono, W. (2017). Model DAT dalam Pembelajaran Kitab Kuning di Pesantren. Jurnal Ilmiah 

Universitas Batanghari Jambi, 17 (1), 14-27. 
Apdoludin, Saidek A. R.., & Islami R. (2016). Model debate for the Yellow Book Learning in Islamic Boarding 

School. Journal of Education and Practice, 7(23),1-7. 
Arends, R. I., Wenitzky, N. E., & Tannenboum, M. D. (2001). Exploring teaching: An introduction to education. 

New York: McGraw-Hill Companies. 
Arrends. (2004). Learning to teach. Sixth Edition. United Stated of America: The McGraw Hill Companies. 
Atwi, S. (2012). Desain instruksional modern. Jakarta: Erlangga 
Berry, B. (2010). Teaching 2030. New York: Teacher College Press. 
Borg, W. R., & Gall, M. D. (1983). Educational research. New York & London: Longman. 
Bruce, J., Marsha, W., & Emily, C. (2009). Models of Teaching. Edisi Kedelapan. Allyn and Bacon. 
Bruce, J., Marsha, W., & Emily, C. (2011). Models of teaching model-model pengajaran. Yogyakarta : Pustaka 

Pelajar. 
Bruinessen & Van, M. (2015).  In The Tradition or Outside  Reflections on Teachers and Influences.  Journal of 

Islamic Studies, 53(1), 53-103. 
Daryanto. 2009. Panduan proses pembelajaran kreatif dan inovatif. Jakarta: AV Publisher. 
Dick, Walter, Carey., & Lou. (2001). The systematic design of instructional. USA: Scott Foresman and 

Company. 
El-Dahdah, A. (1993). Encyclopedia of Arabic grammar: A dictionary of Arabic in chart and tables. Bierut: 

Librarie du Liban Publishers. 
Etin, S., & Raharjo. (2007). Cooperative learning analisis model pembelajaran IPS. Jakarta: Bumi Aksara. 
Gay, L. R. (1990). Educational evaluation and measurement, competencies for analysis and application. 

NewYork: Macmillan Publishing Compan. 
Hadiyanto. (2010). The development of core competencies at Higher Education: A suggestion model for 

universities in Indonesia. International Journal for Educational Studies, 3(1),11-22. 
Hermana, D. (2010). Pengantar Lesson Study: Makalah seminar internasional lesson study untuk peningkatan 

pedagogik guru di IAIN Walisongo Semarang, 7 Maret 2010. 
Hermawan, A. (2011). Metodologi pembelajaran bahasa Arab. Bandung: Remaja Rosdakarya. 
Kartikasari, I., Rusdi, M., & Asyhar, R. (2016). A problem-based instructional design model contruction and 

validation to develop students’ creativity. Jurnal Edu- Sains, 5(1),56-68. 
Khumsikiew, J., Donsamak, S., & Saeteaw, M. (2015). A model of small-group problem-based learning In 

Pharmacy Education: Teaching in the Clinical Environment. Journal of Education, 3 (2), 95-108. 
Krulik, S., & Rudnick, J. A. (1996). The new sourcebook for teacing reasoning and problem solving in Junior 

and Senior High School. Boston: Allyn and Bacon. 
Kumara, A. (2004). Model pembelajaran “Active Learning” mata pelajaran sains tingkat SD Kota Yogyakarta 

sebagai upaya peningkatan “Life Skills”. Jurnal Psikologi, 2, 63-91. 
Lie, A. (2002). Cooperative learning: Memprakiekkan Cooperative learning di ruang-ruang kelas. Jakarta: 

Gramedia 
Mahyudin, E. (2014). Model pembelajaran diskoveri sebagai strategi pembelajaran bahasa Arab, Arabiyat Jurnal 

Pendidikan Bahasa Arab dan Kebahasaan, 1(2), 196-208. 
Masek, A., & Sulaiman Y. (2011). The effect of problem based learning on critical thinking ability: A theoretical 

and empirical review. International Review of Social Sciences and Humanities, 2 (1), 215-221. 
Muslich & Mansur. (2009). KTSP Pembelajaran berbasis kompetensi dan kontekstual. Jakarta: Bumi Aksara. 

The Online Journal of New Horizons in Education - October 2017 Volume 7, Issue 4

www.tojned.net Copyright © The Online Journal of New Horizons in Education 10



Muzakkir, Sansudi., & Rifa’I, A. (2014). Pengembangan perangkat pembelajaran berbasis inkuiri berbantuan 
multumedia untuk meningkatkan hasil belajar Geografi. Innovative Journal of Curriculum and 
Educational Technology 3(1), 1-7. 

Nahar, N. I. (2016). Penerapan teori belajar behavioristik dalam proses pembelajaran. Jurnal Ilmu Pengetahuan 
Sosial, 1, 64-74. 

Nurgiyantoro, B. (2001). Menulis secara populer. Jakarta: Pustaka Jaya.  
Nurhayati. (2014). Pengaruh penerapan pendekatan konstruktivisme dengan model pembelajaran kooperatif 

berbantuan program Cabri 3D terhadap kemampuan penalaran dan koneksi matematis siswa SMA di 
Kota Tasikmalaya. Jurnal Pendidikan dan Keguruan. 1 (1), 1-11. 

Nurhayati. (2014). Teori belajar Al-Māwardi: Studi analisis tujuan dan indikator keberhasilan belajar.  Jurnal 
Studi Keislaman, 18 (1), 41-58. 

Piaget, J. (1964). Development and learning. Journal of Research in Science Teaching, 2,  176-186. 
Plomp, T. 1997. Educational and training system design. Enschede, The Netherlands: University of Twente. 
Puangtong & Petchtone. (2014). The development of instructional model integrated with thinking skills and 

knowledge constructivism for undergraduate students. Procedia - Social and Behavioral Sciences, 116 
(1), 4283–4286. 

Purnomo. (2011). Keefektifan model penemuan terbimbing dan Cooperative Learning pada pembelajaran 
matematika. Jurnal Kependidikan, 41(1), 23-33. 

Putrayasa, I. B. (2011). Studi penelusuran miskonsepsi dalam pembelajaran tata kalimat dengan model 
konstruktivisme berpendekatan inkuiri pada siswa kelas I SMP Negeri di Kota Singaraja, Kabupaten 
Buleleng, Provinsi Bali (Prosiding KIMLI, 2011). 

Rudtin, N. A. (2013). penerapan langkah polya dalam model Problem Based Instruction untuk meningkatkan 
kemampuan siswa menyelesaikan soal cerita persegi panjang. Jurnal Elektronik Pendidikan Matematika 
Tadulako, 1(1),18-31. 

Rusli & Kholik. (2013). Theory of learning according to educational psychology. Jurnal Sosial Humaniora, 4 
(2), 62-67. 

Sanjaya, W. (2007). Strategi Pembelajaran. Jakarta: Kencana. 
Sanyata, S. (2012). Teori dan aplikasi pendekatan behavioristik dalam konseling. Jurnal Paradigma, 14 (7),1-11. 
Sudaryono. (2016). Metode penelitian pendidikan. Jakarta: Prenada Media Group. 
Sukardi. (2003). Metodologi penelitian pendidikan kompetensi dan pratiknya. Jakarta: PT Bumi Aksara. 
Sumarsih. (2009). Implementasi teori pembelajaran konstruktivistik dalam pembelajaran mata kuliah dasar-dasar 

bisnis. Jurnal Pendidikan Akuntansi Indonesia, 8(1), 54-62. 
Verhaar, J. W. M. (2006). Asas-asas linguistik umum. Yogyakarta: Gadja Mada University Press. 
Widoyoko, E. P. (2013). Teknik penyusunan instrumen penelitian. Yogyakarta: Pustaka Belajar. 
Widoyoko, P. E. (2014). Teknik penyusunan instrumen penelitian. Yogyakarta: Pustaka Pelajar. 
Winataputra, (2005). Model-model pembelajaran inovatif. Jakarta: Universitas Terbuka. 
Yamin, M. (2013).  Strategi dan metode dalam model pembelajaran. Jakarta: Gaung   Persada Press. 
Zulhammi. (2015). Teori belajar behavioristik dan humanistik dalam perspektif pendidikan islam. Jurnal Darul 

Ilmi, 3(1),105-127. 
 

The Online Journal of New Horizons in Education - October 2017 Volume 7, Issue 4

www.tojned.net Copyright © The Online Journal of New Horizons in Education 11


	ANALYSIS AND DISCOVERY MODEL FOR LEARNING YELLOW BOOK IN PESANTREN



